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(0 O Narration [ with the teacher as narrator[] leads the students to memorize mechanically the narrated content.
Worse yetl] itturnstheminto“ containersC] ” into“ receptacles” tobe*” filled” by the teacher. The more
completely she fills the receptaclesC] the better a teacher she is. The more meekly the receptacles permit themselves
to be filledd the better students they are.[] [0 Education thus becomes an act of depositing] in which the students
are the depositories and the teacher is the depositor. Instead of communicating[d] the teacher issues communiques
and makes deposits which the students patiently receivel] memorize] and repeat. Thisisthe “ banking”
concept of educationd in which the scope of action allowed to the students extends only as far as receivingd filing
[0 and storing the deposits. They dol] itis true[] have the opportunity to become collectors or cataloguers of the
things they store. But in the last analysisC] it is the people themselves who are filed away through the lack of
creativityl] transformation] and knowledge in this [ at best[] misguided system. For apart from inquiryl] apart
from the praxisC] individuals cannot be truly human. Knowledge emerges only through invention and
re-inventionl] through the restless[] impatientl] continuingl] hopeful inquiry human beings pursue in the
worldJ with the world[J and with each other.[J In the banking concept of education] knowledge is a gift
bestowed by those who consider themselves knowledgeable upon those whom they consider to know nothing.
Projecting an absolute ignorance onto others[] a characteristic of the ideology of oppression[] negates education
and knowledge as processes of inquiry. The teacher presents himself to his students as their necessary opposite; by
considering their ignorance absoluteld he justifies his own existence. The students[] alienated like the slave in the
Hegelian dialecticl] accept their ignorance as justifying the teacher's existence but[] unlike the slaved] they never
discover that they educate the teacher.[J [I The raison detre of libertarian education] on the other hand[ liesin
its drive towards reconciliation. Education must begin with the solution of the teacher-student contra-diction by
reconciling the poles of the contradiction so that both are simultaneously teachers and students.(] O [ [
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