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[0 O A concrete theory of scaffolding historical empathy during deliberative discussion can be a tangible object to
which other practicing teachers can relate experientially. It can help teachers to build and rebuild interpretive
frameworks for conceptualizing their own scaffolding practices. The explicit categories of scaffolding strategies
from this study can help teachers examine their repertoires of discussion-scaffolding skills. An upshot of such
conscious knowledge is that to help students learn better[] teachers who are working online can allocate their
cognitive resources purposefully so that they can focus on noticing students’ gradual appropriation of scaffolding
practices.[] [J From a teacher learning perspective that emphasizes inquiry as a stance [0 Cochran-Smith &Lytle[]
20010 O this study of teachers’  scaffolding strategies stands to contribute toward understanding-for- practice. In
other words[] theory building is extended in further practice through other teachers’ situated] experiential[]
and reflective development of “ practical argument” [ Fenstermacherd 1994[1 amidst the complexity of
teaching. It0] in essencel] serves as a significant epistemic bridge in two ways. One isa richJ active constructivist
and contextualized understanding of why and how the scaffolding strategies work.[J The other is the conceptual
tools for monitoring and reflecting on the use of discourse strategies purposefully to create substantial learning

[J opportunities for students.[] [J [0 [J
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